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Introduction
Deep changes that affect the different spheres of economic, social, political and cultural life are a sign of the times. Just to mention a few: the productive processes, the volume of information handled, the organization of the economies, the ways of communicating, social dynamics, the society and its institutions, the systems of government and the distribution of the wealth, at global, national and local level.

The present shifts in paradigms also have an impact in education, its institutions and the objectives traced for the education of students who will be part of a world in permanent and vertiginous mutation.

Thus, the new paradigms force us to adopt innovative actions to help students acquire the required skills to be able to participate in a complex context, in an immediate future (Iacovone, 2003). 

Consequently, education at all levels is facing challenges that need radical and deep changes that go beyond the formal and regulated educational systems. It is important then, to place education within the framework of a society which is permanently in need to learn how to learn and to adapt throughout life.

Everyday preschoolers, primary and secondary students, trainees of different disciplines (called tertiary training colleges in Argentina) and college students, will constantly interact with people of different origins, sex, age, social background, labor condition, and educational level. 

When interacting, students construct ways of thinking, feeling, acting and teaming up; as misunderstandings and mix ups arise at work, also, the search for solutions to problems.

That’s why; students need social skills to be able to listen effectively and to have empathy with others, to transmit ideas clearly, to negotiate or to mediate agreements when conflicts take place. And more importantly, to be able to center their actions round tolerance, solidarity, nondiscrimination and respect for diversity.

School is the ideal scenario where to learn these social skills. 

Thus, learning and training in mediation techniques and strategies facilitate the construction of those skills and favor cognitive development in general.

Social Skills

The protagonists of school conflicts are influenced by family, institutional and social environments. It is necessary to analyze the conflicts taking into account the complexity of norms, beliefs, values and customs of the involved ones, their personal, family and school history. 

Not only of the protagonists of the conflict, but also those who try to help them, receive the influences of the environment when trying to lend a hand. 

That’s why; they relate their choices of intervention, orientation, answers and attitudes, to choices connected to historical, contextual, personal, valorativas? and social circumstances.

The ability to suitably respond to situations like the ones mentioned in previous paragraphs requires of social skills. 

By social skills we mean flexible and adaptive behavior, being able to face the most varied demands in an effective way, without stereotypes or rigidity. We understand that those who possess those abilities will have the possibility of regulating their behavior, of adapting well and of interacting effectively. These skills are conceived of as the behavioral repertoire of the subjects and as a new step in learning, just in case their previous experiences of instruction have been inadequate (Perez and Garanto, 2001).

School conflicts
Our analysis on school conflicts led us to question the values implied in the transgression, the status of the word in arguments, the eulogy of the apology, the “exceptional” regarded as a permanent state, the different tones of gravity, the disinterest, real or fictitious. What is more, the consequences that each situation produces, as well as the meaning given to the norm. 

Norms help institutions fulfill their specific function. They delimit the individual’s behavior; they regulate those norms shared by the group and make behaviors predictable within the boundaries of what is or is not allowed. 

At school, norms regulate the interaction of the different actors and establish the limits between the public and the private issues. Norms, as a content of learning, require processing cognitive, psychic and social aspects embodied in them.

At school, norms are directly tied to discipline. Discipline delimits the margins, facilitates the learning process, generates an atmosphere of respect and care and maintains, simultaneously, a common and singular contract, within which everyone fulfills a specific function. 

Thus, the norm becomes a content area to be constructed within the complex and specific dynamics of each institution. In addition, it demands putting into practice some of the social abilities already mentioned (Iacovone and Szewach, 1997). 

The school appears to be a privileged stage where to rehearse and put to test diverse behaviors and experiences that include, in this line of thought, strategies and techniques of mediation.

Origins of ethics and the moral thought

The process of learning started at home is accompanied and continued at school. It becomes indispensable to appeal to teachers for the transmission of ethics. In this case, we refer to programs and projects that allow the construction of a citizenship ethics to sustain solidarity, the defense of democracy and the respect for diversity. 

From a cognitive-evolutionary approach, each subject must journey a path to the construction of high moral principles. Piaget investigated the relation between the practice and the moral conscience of the rules, the norms, and the development of the notion of justice when doing research on solidarity, collective responsibility, sanction, authority and the conflict in case of denunciations and equality, among other subjects. He concluded that the moral criterion arises as the result of a cognitive development and that it also requires of the interaction with adults and peers, to lead its way from a heteronymous? moral to an independent one (Puig Rovira, 1996).

Juan Carlos Tedesco says (1995, p. 36): "we are living a period in which the traditional institutions, specially the family and the school, are losing capacity to effectively transmit values and cultural guidelines of social cohesion". On the one hand, a weakening of the socializing capacity of the family is observed, as the family model has changed. Parents share little time with their children and they lack security to delineate a "family model". On the other hand, the socializing capacity of the school is redefined on the basis of the revision of cultural homogeneity concepts and citizenship education, as well as the fulfillment of functions traditionally in the hands of the family. 

Ethic education, the construction of the identity and the learning of basic social behaviors, as aspects shared by the family and the school, require the redefinition of the processes of primary and secondary socialization.

In need of learning

In order to interact effectively, students need to learn how to listen and understand the interlocutor, to clearly communicate their ideas and negotiate agreements when conflicts may arise. They should be tolerant, humane and respectful. They require using appropriate communicational tools throughout life, in responsible civic situations. 

The exercise of this responsible citizenship is constructed, among other ways, by approaching the conflicts calmly, participating actively in the social changes that may arise in favor of the community and by defending world peace. 

In this order of ideas, it may be helpful to teach students the theoretical-practical contents of the alternative models of resolution of conflicts, mainly mediation.

Through mediation, students construct a communicational model that allows them to express their feelings, interests and opinions without confronting others and to have empathy with the feelings, opinions and interests of others. 

To favor communication is the practical theoretical axis of mediation. And the techniques and strategies that it offers, favor the learning of the social skills already mentioned (Prawda, 2003).

Social abilities and school curricular contents

It is vital to include those contents in the school curricula, as they will allow students to construct indispensable social skills. It would mean giving an answer to the present historic and social context.

Most of the social skills present at school are not included in the planning as theoretical-practical contents to be taught. They are generally part of the “hidden” curricula; i.e., "they are just “observed” in the classroom and in every day situations. Teachers recognize that social skills should be an essential matter in educational experience of the students, but they are also conscious that what is being done is insufficient (Prawda, 2003). Teachers find training in social skills top priority.

One thing is certain, if they are not qualified to take part in situations of conflict, they cannot be ready to teach these contents to their students, nor to diminish the tense climate that conflicts generate in the classroom. Consequently, no other content can be taught in that climate. 

Far from refusing, teachers ask for didactic resources and forms of intervention that may serve as tools in their daily activity (Prawda 2001). For that reason, we also press to include contents in the curricula of the training colleges that aim at the culture of dialogue and peace.

Benefits for students and teachers

We emphasize the need to plan a training program that aims at the development of competences that would allow teachers to adapt to the changes of the present and immediate future (Iacovone and Prawda, 2003).

 We also suggest training teachers to design actions that would help students to develop knowledge as regards:

· Developing cognitive processes that would favor symbolic representation of ideas, images and concepts.

• Building schemes of knowledge that would allow students to use the two social abilities par excellence: assertiveness and empathy; as well as putting into practice strategies and techniques of negotiation and mediation 

• Taking decisions and put them into practice in an organized way, projecting them according to a plan to prevent deflections or difficulties 

• Interacting with others to obtain agreement which would allow constructing knowledge to give an answer to the group and individual needs and interests. (Prawda, 2003)

Synthesis

Our experience shows that if we facilitate the contents of a training program in the management of alternative resolutions to conflicts and mediation, a new dialogue arena will emerge, being it central at the time of learning. Mirta Goldberg says: "it allows putting ideas into words, organizing the story to communicate and to make it comprehensible, to gather arguments, to listen to those of others and to understand their point of view and to hope" (Goldberg, 2002). All this knowledge contributes to the cognitive development of social and specific skills.

The insertion of this program in the students’ curricula demands teachers training and the conviction on the part of the administration of the school. This way, the daily activity ameliorates. It is oriented, implicitly and explicitly, to improve the interpersonal relations among all the actors of the institution and, consequently to improve the institutional climate.
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